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WORKSHOP PLAN 

• History and context of assessment for learning project 

• Outline of the project 

• Training process: Activities and impact on learners, 

teachers, EPC, centres 

• Future implications and perspectives 



HISTORY AND CONTEXT OF 
ASSESSMENT FOR LEARNING 

PROJECT 



HISTORY/ CONTEXT 

EPC MEMBERS / June 2015 

Year 2014-2015   
- New focus + new organization for the pedagogical 
consultant group  
- Focus on evaluation for learning 
- Building an action plan 2015-2016 
 
Year 2015-2016 
- Project (1st year) 
- Meetings / training on evaluation for learning 
- Collaborative research  
- 8 English school boards involved 
 
Year 2016-2017  
- Project (2nd year) 
- Evaluation for learning 
- Coaching teachers 
- 7 English school boards involved  



NEW STAKES IN ASSESSMENT  

• INTERNATIONAL LEVEL 

• SCHOOL ACCOUNTABILITY  

• STUDENTS EMPOWERMENT  

• SYSTEMIC ASSESSMENT  

OCDE,  
2013 et 2015, p. 106 



GOAL OF OUR PROJECT 

 
TO ESTABLISH A CULTURE OF EVALUATION FOR LEARNING 

Objectives 

• To deepen evaluation concepts 

(of/for/as) 

• To define approaches for giving 

and receiving feedback  

• To develop tools and techniques 

in support of learning   

•Describe the process of building 
professional knowledge in 
assessment for learning: How-
Why  

 
•Identify the professional 
knowledge acquired in 
assessment for learning 
(products): What  



To Deepen Evaluation Concepts 

Initial observations  
(EPC, Admin) 

• Misconceptions /misunderstandings 

or lack of knowledge 

• No common language or vision 

• Too much focus on evaluation OF 

learning 

• Visible learning (none) 

• Workshops on concepts doesn’t 

work, no follow-up  

• Collaboration is difficult 

Moving towards... 

• Having meaningful conversations / 

discussions using common 

language 

• Justifying actions based on theory / 

research / data / results  

• Making learning visible 

 

 



To define approaches for giving and 

receiving feedback  
 
 

Initial Observations 
(EPC,Admin) 

• is not consistent, not specific 

• focused on product and not process 

• is quantitative, not much qualitative 

• focuses on weaknesses 

 

Students... 

• are not required to reflect on their 

learning ---- lack of ownership on 

learning process 

Moving towards... 

•Ensure on-going feedback / 

communication between teachers 

and learners 

•Establish tools to ensure feedback 

is evidence-based and learner-

centered 

•Increase awareness / ownership / 

commitment /  

•Use various forms of feedback 



To develop tools and techniques in support 
of learning   

Initial Observations 
(EPC, Admin) 

Moving towards... 

• Difficult to move beyond 

quizzes and pre-tests 

• Some students, teachers and 

administration don't value 

anything but final evaluation 

• Tools and techniques are 

created on a basis of trial and 

error and on intuition, no 

foundation 

• participate in workshops  to develop 
tools and techniques  

• use effective tools and techniques in 
the classroom 

• Share practices / for supporting 
evaluation for learning  



PROFESSIONAL DEVELOPMENT  

 
Les recherches indiquent que les changements profonds entraînant la 
transformation des pratiques des enseignants et le développement de 
leurs compétences sont amenés par un processus complexe et cyclique 
qui nécessite la réflexion sur les pratiques pédagogiques et qui 
s’échelonne dans le temps  (BUTLER, 2005; LAFORTUNE, 2008). P. 4 
 

 

Leclerc, M. et Labelle, J. (2012). La communauté d'apprentissage 
professionnelle comme soutien au développement professionnel des 
enseignants en milieu scolaire inclusif. Biennale internationale de 
l‘éducation, de la formation et des pratiques professionnelles, Jul 2012, 
Paris, France. halshs-00780226 

 



A CONTINUOUS PROCESS 

 

 

3 LEVELS  

• TRAINING 

• RESEARCH 

• ACTION 

Isabelle Nizet, 2016 



MULTI LEVEL LEARNING 
COMMUNITIES  
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PROFESSIONAL LEARNING 
COMMUNITY 

Communauté d’apprentissage professionnelle vise… 
 
• amélioration continue des résultats des apprenants par le 

développement professionnel des intervenants 
 
• Amélioration des connaissances et des compétences 
• Collaboration et l’engagement de tous les intervenants 
• Optimisation des retombées sur les apprentissages et la réussite des 

apprenants (pratiques  - décisions basées sur des données précises)  
• Développement professionnel et apprentissage collectif 

LECLERC & LABELLE, 2013  

 
 

 

 

 



MEETINGS IN 2015-2016 
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The Training Process 



Socio constructivist workshop design  



EVALUATION FOR LEARNING 
WORKSHOPS   

• Why do you 
assess? 

Common 
Language 

• Where do you 
want to go? 

Intentions, Goals 
& Criteria 

• How do you 
know where 
learners are? 

Collecting 
Evidence 

• How to bridge 
the gap? 

FEEDBACK 
• Where to next? 

Sharing & 
Evaluating 

In
te

rp
re

ta
ti

o
n

 

Workshop #1  Workshop #2  Workshop #3  Workshop #4  Workshop #5  

Evaluation for learning is a culture. 
 It is way of thinking and acting on learning. 

 



TRAINING PROCESS 
ACTIVITIES AND IMPACT 



WORKSHOP #1 
 

TO BUILD A COMMON 
LANGUAGE 





FOR/AS/OF 



Evaluation... 

FOR Learning 

❏ Verifying 

students’s 

learning progress 

and carrying out 

diagnostic 

evaluation 

 

❏ Regulation of the 

learning and 

teaching process  
 

MEQ (2003), p. 26 

 

 

AS Learning 

❏ Focusses on 

students and 

emphasizes 

assessment as a 

process of 

metacognition 

(knowledge of 

one’s own thought 

processes) for 

students 
Manitoba (2006), p. 41 

OF Learning 

❏ Degree to which a 

student has satisfied 

the requirements 

prescribed in the 

program 

❏ Recognizing 

competencies is to 

verify whether the 

expected level of 

competency 

development has 

been attained 
MEQ (2003), p. 25 

 





Evidence of Learning 



PAC
C 



 WORKSHOP # 2 
 

LEARNING 
INTENTIONS 





Taken from: Gregory, K., Cameron, C., & Davies, A. (2011) 
Setting and using criteria: For use in middle and secondary school classrooms (2nd ed., pp. 22 & 29  



After training in PLC 



Testimonial 

 One of the examples that I took away from the workshops was the idea of 

co-constructing criteria. I decided to use co-constructing criteria for oral 

presentation (as part of English Language Arts) as a small group activity. I 

liked the idea that the group(s) could be mixed level because I don’t really 

have a great deal of opportunity for that type of work and the learners 

benefited from the input that their fellow learners had. (...) 

 

In the past I would share the criteria learners would be evaluated on but by 

allowing the learners to co-construct the criteria they needed to 

deconstruct what was expected of them and that made things more 

explicit. It also allowed me to clarify what was expected, for example 

learners would frequently equate accurate spelling and grammar with a 

good piece of work but they would minimize the importance of the ideas 

that they wanted to communicate. (Teacher 9) 
 



Workshop # 3 
 

GATHERING 
EVIDENCE OF 

LEARNING  





  



    





Let’s Triangulate! 





Workshop # 4 
 

FEEDBACK  





BUILDING MY TEACHER 
 TOOLBOX 

    FEEDBACK 
 

Conferencing 

  
❑ Timely 
❑ Motivational, evaluative, descriptive, effective descriptive 
❑ Teacher to student, student to self, student to student, student to teacher 
❑ Task, process, self-regulation, & self as a person 
❑ Student response to feedback: change behavior, change goal, abandon 

or reject 
❑ Feedback is tied to learning targets and criteria. 
❑ More tools Image(s) by Pixabay / CC0 Public Domain 



I was very big on just giving marks 
to students. (...) I realised that I 
needed to get the students 
something more concrete for them 
to actually improve on what 
they’re actually struggling with. 
(Teacher 5) 

Originally my feedback 
would be more 
descriptive […] 
but I have now started 
to use more effective 
feedback by asking 
the learners what they 
could do better to 
improve their work... 
(Teacher 9) 

Students were much more comfortable receiving and 

giving feedback to each other since the criteria was 

obvious and did not depend on some secret and 

mysterious measuring tool accessible only to the 

teacher. They also seemed more open to motivate and 

encourage each other to try, to seek help from each 

other, and exchange ideas and practices. (Teacher 8) 



WORKSHOP #5 
 

Sharing & Evaluating 





Testimonial from Emily 

 



Planning for the Future  

Same Content 

New Content 

Same  

Organization New  

Organization 



Communautés d’apprentissage 
professionnel 

Les recherches effectuées depuis plus de 30 ans sont 

unanimes: la culture de collaboration où les 

enseignants s’efforcent d’améliorer leur travail, 

apprennent les uns des autres et sont guidés et 

soutenus par les directions d’école (centre), donnent 

lieu à de meilleurs apprentissages pour les élèves. 

(CTREQ) 



5 LEVELS OF EVALUATION FOR 
PROFESSIONAL DEVELOPMENT  

(Guskey, 2002) 

1. PARTICIPANTS’ REACTIONS 
     Teacher’s satisfaction  
 

2. PARTICIPANTS’ LEARNING 
    Measurement of teachers knowledge and skills gained 
 

3. ORGANIZATION SUPPORT AND CHANGE 
     Organization`s advocacy, support, accommodations, facilitation and 
      recognition 
 

4. PARTICIPANTS’ USE OF KNOWLEDGE AND SKILLS 
     Degree and quality of information 
 

5. STUDENT LEARNING OUTCOMES 
     Student learning outcomes: cognitive (performance and achievement),  
     affective (atitudes and dispositions), psycomotor (skills and behavior) 

 



FUTURE IMPLICATIONS 



 
EPC PERSPECTIVES 

  
 • Training vs Coaching? 

• Reflection on the ways to coach teachers’ professional 

development 

• Knowledge acquisition of AFL 

• Ongoing professional development 

• Conditions to be put in place for sustainable professional 

development 

• Collaborative methods for gathering evidence of change  

• Creating a dynamic system to move forward with change 

 

 



 
LLC PERSPECTIVES 

 
 

• Change takes time, but experimentation offers 
opportunities for sustainable changes 

• Develop a way of thinking in action and on action 

• Ongoing Investment 

• Importance of collaboration and sharing practices 

• Mutual recognition 

• Openness to other centres, networking  

 

 



PERSPECTIVES 
PLC/CENTRES/DIRECTORS 

• Valuable training/ PD is not a « one day » event 

• Support organizational changes : conditions for  

professional development 

• What model of professional development would we like 

to promote? 

• Importance of collaboration, support and networking 

• Visionary leadership to inspire a cultural shift  

 

 

 

 

 


